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	Stage 1 – Desired Results

	Residency Title: Songs of the Civil War                                                           
Standards/Indicators/Objectives:

Music Standards:

1.0 Perceiving and Responding: Aesthetic Education – Students will demonstrate the ability to perceive, perform, and respond to music.  2. Recognize and analyze the skills needed in the performance of music in general, vocal, and instrumental settings.  b. Perform vocal and instrumental music representing diverse genres and world cultures with expression characteristic of the work being performed.
2.0 Historical, Cultural, and Social Context: Students will demonstrate an understanding of music as an essential aspect of history and human experience.  1. Describe how musical expression reflects social, political, and ethical issues.  b. Compare and explain functions of music, roles of musicians, and conditions under which music is performed in various cultures.   
Social Studies Standard:

2.0 Peoples of the Nation and the World:  Students will understand the diversity and commonality, human interdependence, and global cooperation of the people of Maryland, the United States and the World through both a multicultural and historic perspective. A. Elements of Culture 1. Analyze how America became a diverse society c. Explain the interaction of cultures in Antebellum America.



	Understandings: Students will understand that…

folk and popular songs are a reflection of a particular cultural and political time and place.  

	Essential Questions:

How do the songs people sing reflect the social, historical, and cultural situation in which they are sung? 


	Knowledge:  Students will know…

that songs of the Civil War period in America tell about the lives of the people who lived through that period.  Patriotic songs of the Union and Confederacy promoted Northern and Southern sentiments; slave songs told coded stories of escape from bondage; minstrel songs promoted caricatures of black people and an idealized view of plantation life; soldiers enjoyed singing around the campfire songs which told about their lives.  Soldiers marched to these songs and sang them going into battle.  Patriots on both sides sang these songs to rally to their respective causes.  Others musicians sang songs as professional entertainment or just for fun, accompanied by a band or informally. 
	Skills:  Students will be able to…

use lyrical, musical and visual cues to distinguish among the types of songs sung by Union and Confederate sympathizers, slaves, soldiers at rest, and performers in the popular minstrel shows of the time and be able to explain their choices.  
Students will be able to distinguish among singing styles and the sounds of period instruments to explain where and in what context songs were used.  
Students will also be able to sing songs of the Civil War period in several styles, properly respond in call-response singing, and clap a syncopated “juba” beat on cue.


	STAGE 2 – ASSESSMENT EVIDENCE

	Performance Tasks: 
· In classroom “jig-sawing” game activities, students will compare and explain functions of music, roles of musicians, and conditions under which music is performed in various cultures during the Antebellum and Civil War periods in America.
· Using a similar game show format and group interview format, students will listen and respond individually and in small groups both orally and in writing to songs performed in the classroom, lyrics studied in class, and audio recordings of music and watch and respond to slide shows of images of period sheet music in order to demonstrate their skill in correctly perceiving the sounds and images of singers, instruments, and other cues to distinguish among the five song types we will study.
· Students will be observed as they participate in singing Civil War songs in the styles of the period, respond correctly in call-response songs, and clap rhythmically to a “juba” beat. 

 
	Key Criteria for Performance Tasks:  
· Correctly interpreting lyrics and styles of songs sung in class, visual cues in images of sheet music, and audio cues in recorded music to distinguish among the five song types as demonstrated in several “jig-sawing” game show activities.  Using a scoring rubric, award points to each group for the songs they choose and how they justify their choices.
· Developing five student-driven lists of criteria (one for each category of song), applying multiple criteria to distinguish among the song types, and being able to defend group choices by discovering at least two criteria in each song. 
· Singing, following calls, and clapping appropriately to various song cues. 
· Answering questions about the unit material correctly in a multiple-choice test at the end of the unit.

	Other Evidence:  teacher reflections, responses on Post-it notes, show of hands, exit passes

	STAGE 3 – LESSON PLANS

	Summary of Learning Activities:  
Day 1:  As motivation and introduction, show a PowerPoint presentation of period images synchronized to recorded music, and then perform a medley of examples of the types of songs we will discuss.  Give a period overview of mid-19th Century America; tell about the songs people sang and the contexts in which they were sung.  Discuss these topics with the class along with material they were given ahead of time and prior knowledge they have of the period.  Use a map to review Confederate States, border states, and states which remained in the Union.  Pass out lyric booklets and use five songs as examples of the types of songs to be discussed, singing short passages for example (with short lyrical segments on PowerPoint) and discussing the lyrics in detail.  Ask students to help develop lists of criteria to use in categorizing the songs.  Divide the class into five groups and assign five more song lyrics, one of each group; ask the groups to choose one song in their assigned style.  Give students five minutes to decide on their group songs, and then, as a class, seek to refine or add to the criteria already selected.  For guided practice, sing more songs as time permits, teaching the students to sing along.  Elicit “Song of the Day” nominations by post-it notes at the end of the class as an “Exit Pass.”

Day 2:  Present representative samples of period instruments for the students to see and play, demonstrating their sounds and discussing who might have played them and in what context.  Discuss the prohibition of drums in slave states and how the slaves kept their rhythmic heritage alive by “patting juba.”  Discuss work songs and their synchronized singing and movements with pictures of chain gangs and work gangs as visual aids, teaching the class to sing “Linin’ Track” and the appropriate movements associated with the song. Teach them a juba beat for “Wade in the Water” (to be sung later in the period).  With lyrics on PowerPoint, sing five more songs, one in each category prompting students to “pat juba” with the appropriate spiritual.  Prompt each group to “own” one of the songs and be able to justify their choice.  Elicit “Song of the Day” nominations by post-it notes as an “Exit Pass.”

Day 3:  Present samples of period posters and notices about slave auctions and runaways.  Discuss how slaves became “contraband” during the war, the Fugitive Slave Act, and the Emancipation Proclamation.  Talk about how the song lyrics we have learned relate to the history of the time.  Talk about the African roots of call-response singing, and teach students to respond in “Swing Low, Sweet Chariot.”  Sing four more songs, one in each of the other categories where each group is “interviewed” in a mock television show to again choose one of the songs and be able to justify their choice.  Present sample sheet music covers in slide-show format, and discuss what visual cues we can use to categorize the songs.  Discuss racism of minstrelsy in this context.  Update student-driven list of criteria if necessary.  Elicit “Song of the Day” nominations by post-it notes as an “Exit Pass.” 
Day 4:  After another introductory slide-show, discuss “Follow the Drinking Gourd” and the coded story it seems to tell, using a map to show the route depicted in the song.  Start discussion of coded lyrics, what we can know about them, the “folk process,” and the unclear history of this song.  Using the mock TV show format again in a ‘lightening round,” make sure each group can choose appropriate songs this time depicted in sheet music covers presented in slide-show format.  Groups must be able to justify their choice of each song using the previously determined student-driven criteria.  Sing four more songs with the lyrics presented and categorize them.   Elicit “Song of the Day” nominations by post-it notes as an “Exit Pass.” 
Day 5:  Present a slide-show of minstrel images; discuss the pros and cons of minstrelsy and how it marked the cultural introduction of African-American song, dance and humor styles and the start of a long dialog between the races in the world of professional entertainment.  Play “Song ID” with a group of songs presented in audio format and make sure students can justify their choice using the previously determined student-driven criteria.  Sing the four chosen “Songs of the Day” and vote on one extra song, getting the class to sing along or even to take the lead in singing.  End the class with multiple-choice test on all material in this unit if there is time, otherwise teacher will administer the test on a follow-up day.
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